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Abstract. Changes in the educational environment call for Islamic educational leadership capable
of upholding Islamic values whilst managing and responding to institutional changes.
This study aims to formulate an integrative-transformative paradigm in Islamic
educational leadership through the interconnection of Islamic values, managerial
professionalism and transformation. The research utilised a literature review (library
research) employing a descriptive-analytical approach. The sources of the study
comprised scientific journal articles and academic publications relevant to the research
focus. Analysis was conducted through the identification, categorisation, comparison,
interpretation, and integration of concepts. The research findings indicate that Islamic
values serve as a normative foundation that provides ethical direction for leadership;
managerial professionalism acts as a mechanism for translating these values into
institutional management; whilst transformation serves as an orientation for
responding to change, developing innovation, and enhancing institutional capacity.
These three dimensions form an integrative-transformative paradigm that positions
leaders as guardians of values, managers of institutions, and agents of change. The
contribution of this research lies in the formulation of the functional relationships
between these three dimensions within a single conceptual framework for Islamic
educational leadership. This framework remains conceptual in nature and requires
empirical testing across various contexts of Islamic educational institutions.

Keywords: Islamic educational leadership; integrative-transformative paradigm; Islamic values;
managerial professionalism; educational transformation

Abstrak.  Perubahan lingkungan pendidikan menuntut kepemimpinan pendidikan Islam yang mampu
mempertahankan landasan nilai  keislaman  sekaligns mengelola dan  merespons  perubaban
kelembagaan. Penelitian ini bertujuan mernmuskan paradigma integratif-transformatif dalam
kepemimpinan pendidikan Islam melalui keterkaitan nilai-nilai Islam, profesionalisme manajerial,
dan transformasi. Penelitian menggunakan metode studi kepustakaan (library research) dengan
pendekatan deskriptif-analitis. Sumber kajian berupa artikel jurnal ilmiah dan publikasi akadenik
yang relevan dengan fokus penelitian. Analisis dilakukan melalui identifikast, pengelompokan,
perbandingan, interpretasi, dan integrasi konsep. Hasil penelitian menunjukkan bahwa nilai-nila:
Islam berfungsi sebagai landasan normatif yang memberikan arab etis kepemimpinan, profesionalisme
manajerial menjadi mekanisme penerjemaban nilai ke dalam pengelolaan lembaga, sedangkan
transformasi menjadi - orientasi dalam  merespons  pernbaban, mengembangkan inovast, dan
meningkatkan kapasitas kelembagaan. Ketiga dimensi tersebut membentuk paradigma integratif-
transformatif yang menempatkan peminmpin sebagai penjaga nilai, pengelola lembaga, dan penggerak
perubaban. Kontribusi penelitian terletak pada perumusan bubungan fungsional ketiga dimensi
dalam satu kerangka konseptual kepemimpinan pendidikan Islam. Kerangka ini masih bersifat
konseptual dan memerlukan pengujian empiris pada berbagai konteks lembaga pendidikan Lslam.
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INTRODUCTION

Leadership is one of the key factors in the successful management of Islamic educational
institutions (Siregar, 2021). Social change, technological developments and increasing demands for
quality in education require leaders not only to be capable of performing managerial functions, but
also to possess the ability to formulate a vision, direct resources, develop an institutional culture
and uphold the values that constitute the organisation’s identity. In the context of Islamic
education, leadership is not only concerned with achieving organisational goals, but also with moral
and spiritual responsibilities. Therefore, professional competence in managing an institution must
go hand in hand with Islamic values as the foundation for fulfilling leadership responsibilities.

(Mardia & Mukhtar, 2022; Mujahidin & Malusu, 2024). Developments in the educational
environment also require leaders to be able to adapt to change without losing sight of their values
and institutional identity (Elmanisar dkk., 2024; Ridwan & Maryati, 2024).

Research into leadership in Islamic education has developed from various perspectives,
particulatly those that regard Islamic values as the moral and character foundation of leadership.
Research by (Arar dkk., 2022) A systematic review has shown that research on Islamic-based educational
leadership covers a range of themes, including leadership models and styles, educational policy and
reform, and the relationship between leaders and stakeholders. In the context of leadership
character, the values of shiddiq, amanah, tabligh and fathanab are regarded as essential foundations for
tulfilling the responsibilities of Islamic educational leadership (Muntaha & Asyhari, 2025; Prayogi
dkk., 2024). More recent studies have also shown that Islamic educational leadership encompasses
the interconnection between the spiritual dimension and the application of Islamic administrative
principles, such as trustworthiness, honesty, compassion, patience, justice and consultation
(Rochim & Muttagien, 2025). Therefore, Islamic values in leadership do not merely serve as a
reflection of a leader’s personal character, but also form the ethical foundation for leadership
practices and the management of organisations.

On the other hand, developments in the educational environment have led to a focus on
leadership capable of steering change in an adaptive manner. Transformational leadership
emphasises vision, motivation, empowerment, innovation and organisational change (Lamirin dkk.,
2023). In Islamic education, (Fadilah & Hamami, 2021) explains the relevance of transformational
leadership in addressing change and the needs of Islamic education development. Study (Suwenti
dkk., 2025) A systematic literature review also indicates that technological change and globalisation are
driving the development of paradigms in Islamic educational leadership, including through
transformational leadership and educational innovation. Subsequent research developments have
revealed efforts to link Islamic values with a transformational orientation. Study (Ersat dkk., 2025)
to develop a framework for transformative leadership that integrates Islamic values with 21st-century
skills, whilst (Ajeng, 2026; Prasetyowati dkk., 2025) constructing a paradigm of Islamic educational

358 At Tadbir: Islamic Education Management Journal Islam, Vol. 4 No. 2, November 2020.


https://creativecommons.org/licenses/by-sa/4.0/
https://creativecommons.org/licenses/by-sa/4.0/

Abn Integrative - Transformative Paradigm for Islamic Educational 1eadership in the Modern Era

leadership through the integration of transformational theory and prophetic values. The findings
indicate that the integration of Islamic values and transformational leadership has been explored in
previous research.

This development also indicates that there is conceptual scope for linking Islamic values,
managerial professionalism and transformation as three interrelated dimensions of leadership in
Islamic education. Leadership requires not only a moral foundation and a focus on change, but
also the ability to translate both into the practical management of an institution through planning,
organising, implementation, resource management and evaluation. The literature on Islamic
Educational  Management also highlights the importance of professionalism, competence
development, value-based leadership and innovation in the management of Islamic education
(Luvianingtias dkk., 2026). Therefore, the scope of this research is no longer merely to integrate
Islamic values with transformational leadership, but to establish a relationship between Islamic
values as a moral foundation, managerial professionalism as a management capacity, and
transformation as an orientation towards change within a single conceptual framework. In this
study, the interconnection between these three dimensions is formulated as an integrative-
transformative paradigm. Islamic values provide an ethical direction for leadership; managerial
professionalism translates these values into the practice of institutional management; whilst
transformation guides the institution to adapt, innovate and develop in the face of changes in
education. The formulation of the relationship between these three dimensions is the result of the
conceptual synthesis of this study.

Based on this conceptual framework, this study aims to synthesise the literature on Islamic
educational leadership, Islamic leadership values, managerial professionalism and transformational
leadership in order to formulate an integrative-transformative paradigm for Islamic educational
leadership in the modern era. This study is not intended to test the effectiveness of the paradigm
empirically, but rather to produce a conceptual framework that links the spiritual, professional, and
transformative dimensions in understanding contemporary Islamic educational leadership.

METHODS

This study employs a literature review (/brary research) using a descriptive-analytical approach.
A literature review was employed as the study focuses on the examination, comparison and
synthesis of various concepts relating to Islamic educational leadership. The descriptive-analytical
approach was used to identify key ideas in the literature, compare perspectives across sources, and
interpret the interrelationships between concepts relevant to the research objectives. This method
enables the study to produce a conceptual synthesis based on the findings of previous research
(Jaya dkk., 2023; Snyder, 2019).

The study focused on five aspects, namely Islamic educational leadership, Islamic leadership
values, managerial professionalism, transformational leadership, and leadership responses to
changes in education. These five aspects served as the focus for the literature review and analysis.
Furthermore, the findings of the study were grouped into three main dimensions that form the
basis for the formulation of an integrative-transformative paradigm, namely Islamic values,
managerial professionalism, and transformation. Islamic educational leadership was positioned as
the main context of the study, whilst transformational leadership and responses to changes in
education were analysed within the dimension of transformation.

The research data sources consist of scientific journal articles and academic publications
relevant to the focus of the study. Priority is given to publications from 2021 to 2026 in order to
gain an overview of developments in contemporary research. Sources published prior to this period
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are still utilised where they possess the conceptual or theoretical relevance required to explain the
research concepts. The selection of literature is based on its relevance to the focus of the study, the
academic quality of the sources, the recency of the publications, and the availability of information
that can be used for analysis. The literature collection process involves identifying sources, selecting
them based on relevance, grouping them by theme, and recording the main ideas from each source
(Jaya dkk., 2023).

The criteria for the literature used in this study include: (1) discussing Islamic educational
leadership, Islamic leadership values, managerial professionalism, transformational leadership, or
educational change; (2) having a direct relevance to the focus and objectives of the study; (3) being
published in reputable scientific journals or academic publications; and (4) providing sufficient
information for analysis. Literature that has no direct relevance to the research focus or merely
discusses leadership in general without any relevance to the context of Islamic education was not
used as a primary source in the synthesis.

The analysis was conducted using a descriptive-critical approach across several stages. Firstly,
the key concepts and findings from each piece of literature were identified. Secondly, the literature
was categorised according to five aspects of the study. Thirdly, similarities, differences and trends
in perspective across sources were compared. Fourth, interpreting the relationships between
concepts based on the research focus. Fifth, synthesising the findings into three main dimensions,
namely Islamic values, managerial professionalism, and transformation. This synthesis is used to
formulate the functional relationship between the three dimensions as the basis for an integrative-
transformative paradigm in Islamic educational leadership. Consequently, the research findings not
only describe the existing literature but also produce a conceptual framework that explains the
relationship between value foundations, managerial capacity and an orientation towards change in
Islamic educational leadership.

RESEARCH FINDINGS AND DISCUSSION
Results
Patterns of Islamic Educational Leadership in Contemporary Literature

A review of the literature for the period 2021-2026 indicates that research into leadership in
Islamic education has evolved from a focus on leadership types and styles towards a greater
emphasis on leaders’ ability to manage educational change. Mardia and Mukhtar to identify various
types and models of leadership in Islamic educational institutions, including participatory or
democratic, autocratic, laissez-faire, transformational, paternalistic, as well as contingency and
transformational models (Mardia & Mukhtar, 2022). This diversity indicates that leadership in
Islamic education cannot be explained by a single leadership approach, but must be understood in
terms of the characteristics of the organisation and the demands of the educational environment.

Subsequent research has revealed a growing focus on leadership capabilities in responding
to change. Fadilah dan Hamami demonstrates the relevance of transformational leadership in
Islamic education in addressing change and promoting continuous improvement (Fadilah &
Hamami, 2021). Suwenti dkk, links the transformation of leadership in Islamic education
management to digitalisation, shifts in leadership paradigms, competence development and
educational innovation (Suwenti dkk., 2025). The findings indicate that adaptability, capacity
building and innovation are key elements in discussions of contemporary Islamic educational
leadership.

On the other hand, the literature also points to attempts to link calls for change with Islamic
values. Prasetyowati to develop a framework for transformative leadership that integrates Islamic
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values with 21st-century competencies (Prasetyowati dkk., 2025). The findings show that the
demands of leadership modernisation do not necessarily supplant the foundation of Islamic values,
but rather highlight the need to link Islamic values with leadership capacities that are in line with
developments in education.

On comparison, the literature reveals three interrelated trends. Firstly, studies on leadership
types and styles highlight the diversity of approaches in the management of Islamic educational
institutions. Secondly, transformational studies emphasise the ability to adapt and bring about
change as a vital aspect of leadership. Thirdly, integrative studies are beginning to reconcile Islamic
values with leadership competencies and the demands of contemporary education. However, these
three trends are still discussed with varying degrees of emphasis. In this study, these differences
form the basis for grouping the studies into three interrelated dimensions, namely Islamic values
as a normative foundation, managerial professionalism as a management mechanism, and
transformation as an orientation for change.

Table 1. A Survey of the Literature on Contemporary Islamic Educational Leadership

Focus of the . Position within the
. Key findings Research trends .
literature research synthesis
There are various types and ) ) .
,yp . Diversity of Providing context on the
Types and styles models of leadership within , . .
: ) , leadership complexities of leadership in
of leadership Islamic educational . .
. approaches Islamic education
institutions
. Leadership is focused on . ,
Transformational P Responses to Forming the basis of the
) change, development and _ _ ,
leadership , . . change transformation dimension
improvement in education
The
transformation Digitalisation, skills Institutional )
. . . . Strengthening the
of Islamic ~ development and innovation adaptation and s )
, ) ) transformative dimension
education are essential for leadership  development
management
The integration . : . .
g Islamic values are linked to i ) Forming the basis of the
of Islamic values . ) The integration i i )
leadership skills and the relationship between Islamic
and : of values and i ,
educational needs of the 21st values, professionalism and
contemporary change .
century transformation
demands

Islamic Values as the Foundation of Leadership

The results of the literature review indicate that Islamic values in educational leadership are
not merely regarded as the moral character of leaders, but also as principles that provide direction
for leadership practice. Ethics, justice, compassion and consultation are key elements of educational
leadership based on prophetic values (Hakim & Zahra, 2024). These findings indicate that
leadership in Islamic education has a moral dimension relating to the way in which leaders fulfil
their responsibilities and interact with members of the organisation.

Study Kartika dkk, expanding on this discussion by linking the values of shiddiq, amanah,
tabligh, fathanah and ‘ad/ to the development of a values-based vision, organisational culture,
leadership capacity and institutional evaluation (Kartika dkk., 2025). Meanwhile, Ababil and Arifin
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indicates that the values of trustworthiness, justice, honesty and 7zbligh are not only related to a
leader’s character, but are also reflected in administration, communication, decision-making and
the division of roles within educational institutions (Ababil & Arifin, 2025). Thus, the literature
reviewed reveals a tendency to translate Islamic values from the personal sphere into institutional
practice.

When compared, these three studies place different emphases. The ethical and prophetic
dimensions are key focuses in Islamic value-based educational leadership (Hakim & Zahra, 2024).
Islamic values are linked to aspects of organisational development in educational leadership
(Kartika dkk., 2025), whereas the application of Islamic values in the practical management of the
institution is demonstrated in the study (Ababil & Arifin, 2025). This difference in focus
demonstrates that Islamic values are not limited to the development of a leader’s character, but can
serve as guiding principles for decision-making, organisational relationships and institutional
management.

In this study, Islamic values are therefore positioned as the normative foundation within an
integrative-transformative paradigm. Values provide guidance on the principles underpinning the
exercise of leadership, whilst translating these values into institutional practice requires professional
capacity in organisational management.

Managerial Professionalism in Islamic Educational Leadership

In the management of Islamic educational institutions, managerial professionalism is
reflected in leaders’ ability to manage processes and resources systematically. The management of
Islamic education encompasses the functions of planning, organising, implementing and
supervising (Jeka dkk., 2024). Study Salsabila and Sesmiarni to broaden this perspective by linking
institutional management to professionalism, leadership, resources and religious values (Salsabila
& Sesmiarni, 2025). Meanwhile, Ansari dkk, shows that managerial functions in Islamic education
relate to efficiency, performance, morality and spiritual values (Ansari dkk., 2025). Study Amalia
and Anwar linking professional management with governance, the quality of education, the
application of Islamic principles, and the institution’s ability to adapt to the educational
environment (Amaliya & Anwar, 2026).

This review of the literature indicates that managerial professionalism has a broader scope
than administrative competence. On the one hand, professionalism relates to a leadet’s technical
capacity to plan, organise, implement and evaluate the management of an institution. On the other
hand, these capacities must be exercised whilst taking into account the values, responsibilities,
performance and objectives of Islamic education. Therefore, managerial professionalism in Islamic
educational leadership can be understood as the ability to manage institutional resources and
processes systematically, whilst maintaining a balance between the effectiveness of management
and the value orientation of Islamic education.

When compared with Islamic values as the foundation of leadership, a functional relationship
between values and professionalism becomes apparent. Islamic values provide guidance on the
principles that should underpin leadership, whilst managerial professionalism provides the capacity
to translate these principles into institutional processes and decisions. This relationship
demonstrates that Islamic values cannot simply be treated as normative principles without
management mechanisms, whilst managerial professionalism cannot be understood merely as
technical competence divorced from a values-based orientation.

In this study, managerial professionalism is positioned as an operational mechanism within
the integrative-transformative paradigm. This positioning explains the function of professionalism
as a link between the institutional value framework and management practice. However, the ability
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to manage an institution professionally must also be directed towards responding to change,
fostering innovation and strengthening institutional capacity.
Transformation in Response to Changes in Education

Social and technological changes, as well as demands for educational standards, are driving
changes in the way Islamic educational institutions are managed and led. Study (Fadilah & Hamami,
2021) demonstrates the relevance of transformational leadership in Islamic education in addressing
change and fostering continuous improvement. Leadership in this context is not merely focused
on the performance of administrative functions, but also encompasses the ability to develop a
vision, motivate members, encourage participation, and steer the organisation towards renewal.

Study Munajat and Muqowim shows that leadership transformation in Islamic education
management is linked to the digitalisation of educational administration, changes in leadership
styles, the development of educators’ competencies, and the use of technology in the educational
process (Munajat & Muqowim, 2025). These findings indicate that transformation cannot be
understood merely as the use of technology, but encompasses changes in leadership styles, human
resource capacity, management systems, and the educational process. At the same time, the
transformation process may face obstacles in the form of resistance to change, a digital literacy gap,
and resource constraints.

Another study by Efendi and Rifa’t expands on this understanding by demonstrating that
transformative leadership in Islamic education is linked to participatory decision-making, the
integration of technology, teacher empowerment, the development of 21st-century skills, and
institutional innovation (Efendi & Rifa’i, 2025). These findings indicate that the ability to bring
about change depends not only on the leadet’s vision, but also on the ability to build the capacity
of members and create an organisational environment that enables change to take place in a
participatory manner. Thus, transformation encompasses changes in people, processes and
organisational capacity, rather than merely structural or technological changes.

When compared, these three studies highlight several key characteristics of the
transformation of leadership in Islamic education, namely adaptation to environmental change, the
development of human resource capacity, innovation in educational management, and the
utilisation of technology. The literature also indicates that change can be hindered by organisational
resistance, limited digital competence, and resource constraints. Therefore, transformation requires
leaders to manage the change process whilst simultaneously building the organisation’s capacity so
that change can be implemented sustainably.

In this study, transformation is distinguished from transformational leadership.
Transformational leadership is used as one perspective in the literature to explain how leaders drive
change, whilst transformation is positioned as a broader dimension within the formulated
paradigm. Transformation encompasses an orientation towards developing, adapting and renewing
Islamic educational institutions through human resource development, institutional innovation, the
utilisation of technology, and enhancing the organisation’s capacity to cope with change.

Based on this synthesis, transformation is positioned as the orientation for change within the
integrative-transformative paradigm. This position complements Islamic values as a normative
foundation and managerial professionalism as an operational mechanism. Consequently, these
three dimensions have distinct yet interrelated functions: values provide direction, professionalism
translates that direction into management practice, whilst transformation channels managerial
capacity to adapt, innovate and develop the organisation.
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A Synthesis of the Integrative-Transformative Paradigm of Islamic Educational
Leadership

The findings from the overall literature review show that Islamic educational leadership can
be understood through three interrelated dimensions, namely Islamic values, managerial
professionalism and transformation. Islamic values serve as a normative foundation that provides
ethical direction for leadership; managerial professionalism acts as a mechanism for translating
these values into the management of institutions; whilst transformation serves as an orientation for
responding to change, fostering innovation, and strengthening institutional capacity (Suwenti dkk.,
2025).

Table 2. Synthesis of the Integrative-Transformative Paradigm

Dimensions Functions Operational Form Orientation

Islamic values  Normative basis Trustworthiness, justice, shiddig, — Integrity and ethical

and consultation guidance
Managerial Operational Planning, organising, resource Effectiveness and
professionalism mechanisms management and evaluation accountability

Adaptation, innovation o
, Change “apration, ’ Sustainability and
Transformation , ; digitalisation and human
orientation development

resource development

These three dimensions do not exist in isolation. Islamic values determine the principles and
direction of leadership; managerial professionalism translates these principles into the practical
management of the organisation; whilst transformation directs managerial capacity to respond to
change. Thus, the relationship between the three is functional and complementary, rather than
merely a combination of several leadership concepts.

Within this framework, the leadership process can be understood through the relationship
between value orientation, managerial capacity and change orientation. Values without managerial
competence may prove difficult to translate into institutional practice. Conversely, managerial
professionalism without a foundation of values may lose sight of the orientation of Islamic
education. Meanwhile, transformation without a foundation of values and managerial capacity risks
lacking a clear institutional direction. Therefore, these three dimensions must be understood as
interrelated components of leadership practice in Islamic education.

This synthesis positions leaders in three complementary roles: guardians of values, managers
of institutions, and agents of change. As a guardian of values, the leader ensures that institutional
decisions and practices remain guided by Islamic principles. As a manager of the institution, the
leader puts these values into practice through the professional management of resources and
organisational processes. As an agent of change, the leader directs the institution’s capacity to adapt,
innovate and develop in line with the demands of the educational environment.

Based on this synthesis, the integrative-transformative paradigm in this study is positioned
as a conceptual framework that links the normative, managerial and transformative dimensions of
Islamic educational leadership. This framework has been formulated on the basis of a literature
review and has not yet been empirically tested. Consequently, its application needs to be tested in
various contexts within Islamic educational institutions to examine how these three dimensions are
realised in leadership practice.
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Discussion

The findings indicate that Islamic educational leadership in the modern era can be
understood through the relationship between value foundations, managerial capacity, and the
ability to effect change. These findings expand the discussion of Islamic educational leadership,
which has hitherto focused on Islamic leadership values, managerial functions, and
transformational leadership, each with a different emphasis. Within the paradigm formulated by
this study, these three aspects have distinct yet interrelated functions. Islamic values provide
normative direction; managerial professionalism serves as a mechanism for translating these values
into institutional practice; whilst transformation serves as an orientation for responding to changes
in education.

The role of Islamic values as a normative foundation is consistent with (Hakim & Zahra,
2024) which emphasises ethics, justice, compassion and consultation in prophetic value-based
leadership. Study (Kartika dkk., 2025) linking the values of shiddiq, amanah, tabligh, fathanah and ‘ad/
with a values-based vision, organisational culture, leadership capacity and institutional evaluation.
Whereas (Ababil & Arifin, 2025) demonstrates the application of these values in administration,
communication, decision-making and the division of roles. These findings indicate that Islamic
values are not merely related to a leader’s personal character, but can be translated into institutional
practice. In this study, this position is clarified by establishing Islamic values as a normative
foundation that provides direction for leadership decisions and actions.

However, a set of core values requires management mechanisms to ensure they are put into
practice within the organisation. According to (Mulyana dkk., 2025) The management of Islamic
education encompasses the functions of planning, organising, implementing and supervising, whilst
(Fazira dkk., 2026) linking institutional management with professionalism, leadership, resources
and religious values. Based on this study, managerial professionalism within the paradigm of this
research is not understood merely as administrative competence, but as the capacity to translate
the principles of Islamic leadership into resource management, decision-making, programme
implementation and evaluation. Thus, the relationship between values and professionalism is
functional: values provide direction, whilst professionalism provides the mechanisms to realise that
direction in the management of the institution.

These managerial capacities must then be channelled into the institution’s ability to cope with
change. Transformational leadership in Islamic education relates to vision, motivation,
participation and organisational improvement (Fadilah & Hamami, 2021). Meanwhile (Suwenti
dkk., 2025) linking leadership transformation in Islamic education management to digitalisation,
competence development, innovation and changes in leadership styles. Study (Prasetyowati dkk.,
2025) It also highlights the importance of teacher empowerment, 21st-century skills, the integration
of technology, and institutional innovation. These findings reinforce the role of transformation as
a key dimension in addressing changes in education. In this study, transformation is understood in
a broader sense as an orientation towards change that encompasses adaptation, innovation, human
resource development, and institutional capacity-building.

The relationship between these three dimensions constitutes the main conceptual
contribution of this study. The literature reviewed has focused on the values of Islamic leadership,
managerial professionalism and educational change, but each of these has a different emphasis.
This study formulates a functional relationship amongst these three dimensions by positioning
values as the normative foundation, managerial professionalism as the operational mechanism, and
transformation as the orientation for change. Consequently, the integrative-transformative
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paradigm does not merely combine these three concepts but explains the function of each in
shaping Islamic educational leadership.

Nor is this relationship linear or compartmentalised. Islamic values provide direction for
governance, professionalism provides the capacity to implement that direction, whilst
transformation develops that capacity to cope with change. At the same time, the process of change
needs to be evaluated in the light of the values and objectives of Islamic education. This relationship
demonstrates that the existence of each dimension must be understood in relation to the others.
Values without managerial capacity may prove difficult to realise in practice; professionalism
without a values-based orientation may lose sight of the direction of Islamic education; whilst
transformation without a foundation of values and managerial capacity may lose its institutional
direction.

In theory, this synthesis provides a framework for understanding Islamic educational
leadership through the interconnection of moral, managerial and change dimensions. In practice,
this framework can serve as a starting point for leadership development, human resource
management, the shaping of organisational culture, programme development, the utilisation of
technology, and institutional evaluation. With this framework, Islamic educational leaders not only
carry out administrative functions but also uphold value-based principles and direct the
organisation’s capacity to adapt to change.

Nevertheless, the contribution of this research remains at a conceptual level. As the study
relied on a literature review, the relationship between Islamic values, managerial professionalism
and transformation has not yet been tested using empirical data. The application of this paradigm
may also vary according to institutional characteristics, human resource capacity, organisational
culture and the educational environment. Therefore, future research needs to test this framework
through field research in schools, madrasahs and pesantren to examine how Islamic values are
translated into managerial practices and how these practices support the institutions’ ability to
adapt, innovate and develop their institutional capacity. These limitations position the integrative-
transformative paradigm as a conceptual framework that remains open to further testing and
development.

CONCLUSION

This study demonstrates that Islamic educational leadership in the modern era can be
conceptualised through an integrative-transformative paradigm that links three key dimensions:
Islamic values, managerial professionalism and transformation. Islamic values serve as a normative
foundation that provides ethical direction for leadership; managerial professionalism acts as a
mechanism for translating these values into the management of institutions; whilst transformation
serves as an orientation for responding to change, fostering innovation, and strengthening
institutional capacity.

These three dimensions indicate that leadership in Islamic education requires a synergy
between value orientation, managerial capacity and the ability to adapt to change. This paradigm
can serve as an initial framework for the development of leadership, resource management, the
shaping of organisational culture and institutional innovation in Islamic education.

However, this paradigm remains conceptual in nature, as it has been formulated through a
review of the literature and has not yet been empirically tested. Further research is needed to test
its application in schools, madrasahs and pesantren with different organisational characteristics and
educational contexts.
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